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Abstract 
 
 
Child labour has been changed from a matter of regional concern to a more global 
concern. By drafting a theoretical and empirical understanding of the fact, this project tries 
to create a proper understanding of what facets serve to child labour, and what the 
consequences are. Questions such as, what factors plays a role in the child labour force 
and how poverty and education can be a meaningful actor in the process are being looked 
upon on. This project’s main focus is, how the well-being and identity of the child is 
affected by child labour and what implications increased education and decreased poverty 
have on child labourers. 
Based on both new and old literature and findings, it also looks at poverty and education 
as two separate factors, and later on in the project, it combines the two factors to elaborate 
on the analysis. 
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 1 Introduction  
 
1.1 Motivation 
For our 1st semester project we chose the theme “war and peace”. Among the various issues the 
world community is fighting to overcome, child labour is one of its main concerns. After much 
discussion based on prior knowledge of this topic, we became aware that only recently has child 
labour risen to prominence. Learning how to tackle this worldwide phenomenon is not only 
important for achieving world peace, but can benefit ourselves as individuals. 
 
Children of today are the future of tomorrow and ensuring their well-being and development is 
essential for all societies. With this perspective in mind, it is the duty and responsibility of 
governments to impose children’s rights and protect their best interests. In order to solve the 
ongoing debate of how child labour can be prevented and eventually eradicated, one must 
understand what is going on behind the scenes. Hence, this project attempts to investigate the 
causes, consequences and dynamics of child labour in the case of Andhra Pradesh, India. 
Although much research has been done in this area over the past few decades, we are mostly 
concerned with children’s perceptions of well-being. This is something researchers have 
emphasized only recently. Learning about how children perceive child labour and how it affects 
their well-being can enlighten us on how to combat this fundamental socio-economic issue. 
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 1.2 Problem Area 
 
Child labour takes various forms and as mentioned, is a growing global concern seen mostly in 
less developed and developing countries. We have chosen to assess the connection between child 
labour and child well-being with respect to education and poverty as the main acting forces. We 
have chosen our case study to be Andhra Pradesh, India. Due to its large population, the highest 
number of child labourers exists there. India has the second fastest growing economy in the 
world, experiencing an overall significant decline in child labour over the past decades. The 
relationship between child labour and child well-being is based on a range of social, economic 
and political factors. It is embedded in the environmental context, specifically the hazardous 
conditions under which child labourers work. For this paper, we will investigate the role poverty 
and education plays in a child’s well-being, how child labour is a cause and consequence of 
poverty and education, and vice versa. 
Throughout the 1st semester globalization has been an ongoing theme. Globalisation has raised 
awareness of the child labour phenomena, but simultaneously creates a counter-argument that in 
order to achieve a competitive economy; there is a higher demand for more child labourers. This 
is derived from the assumption that children receive a minimal salary (if any at all) for the work 
they do, as opposed to adults who get higher wages. By exploiting child labourers and lowering 
wage costs, the capital GDP will likely increase. 
The many efforts to prevent child labour have varied in terms of success and failure. Our choice 
of time frame is based on the developments since the Convention on the Rights of the Child 
(CRC) adopted by the UN in 1990 and the Child Labour (Prohibition and Regulation) Act of 
1986 by India, as they have had a major impact on the current state of child labour and children’s 
rights. As the time frame is restricted, the empirical material is limited respectively. 
 
Child labour is work that represents a link between various social, psychological, economic and 
political factors. The former United Nations secretary General Kofi Annan quoted, “Child labour 
has serious consequences that stay with the individual and with society for far longer than the 
years of childhood” (Narayana & Gogia 2007).  
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It is simple to propose that child labour has a negative impact on society, but in reality poor 
families see it as beneficial for household income. The problem of child labour evolved from a 
matter of national concern for India to a socio-economic international debate at the highest 
levels. The term child labour is defined by the International Labour Organization as “Work that 
deprives children of their childhood, their potential and dignity and that’s harmful to their 
physical and mental development” (IPEC: 2014). According to the Child Labour (Prohibition 
and Regulation) Act of 1986 a child is defined as a person who has not completed his or hers 
fourteenth years of age.  
Education is a human right and essential for the greater good of the development of any given 
society. It is an important aspect of a child’s development and is about learning to think 
rationally while providing sufficient knowledge to answer questions about life. Education is what 
gives one character and within every individual, education builds a confidence to make 
decisions. It prepares us to face the challenges of life and provides a feeling of pride in regards to 
what one has learned. Education is a basic necessity and not providing children with an 
education, is a violation of their rights. In the case of India (and in general), literacy rates of 
parents often reflect the literacy of children, and as they pass on from generation to generation, 
the cycle of child labour continues. This hypothetical generation will continue to live in poverty 
reducing their opportunities to sustain economic stability. For this reason, children are 
considered a source of income. According to the information cited in Nangia, 63.74% of child 
labourers said that poverty was the reason they worked. (Nangia 1987, cited in Census 
1981:174). Poverty, education and child labour have a close relationship and are the key 
foundations of children’s well-being. It is simple to propose that less poverty and reduced child 
labour, along with better education will strongly increase the well-being of the child. 
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 1.3 Research Question & Sub questions 
 
In order to answer our research question (RQ), we have created a series of sub-questions as 
follows: 
RQ: How does child labour affect the well-being and identity of a child and what are the 
implications of reduced poverty and increased education for child labourers? 
 
Sub-questions 
1. How is child well-being defined and how can it be measured? 
2. How can education improve a child’s well-being, how do children view the short-
term/long-term benefits of education? 
3. To what extent are the constitutional laws regarding education and child labour enforced? 
4. What is the current state of poverty and educational status in Andhra Pradesh and is there 
a correlation between them? 
 
 
 2 Methodology 
 
The aim of this project is to investigate, from a sociological perspective, how education and 
poverty affect a child’s well-being and identity in relation to child labour. First, the different 
theoretical perspectives are introduced. They discuss how individuals view themselves, the role 
they play in society and social interactions. 
 
In the empirical section, we start by discussing the parameters of child well-being and what 
methods can be used to measure them. The majority of second-hand qualitative data on both 
children’s and adult’s perceptions of well-being are obtained from interviews and surveys carried 
out by the Young Lives project in Andhra Pradesh. Next, we connect this knowledge to the role 
education plays in child’s well-being. Here we assess the importance of education in a child’s 
development through an interview with one of the many child labourers in Andhra Pradesh.  
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Addressing the child labour phenomena, sub-questions three and four focus on identifying the 
reasons why children choose to work. Here we argue that the two main unfavourable 
circumstances which influence a child’s decisions regarding engagement in child labour are 
poverty and education. Hence, this part of the project will seek to what extent these two factors 
play a role in the choices children make and why they make them. The final part will focus on 
understanding how these choices affect the well-being and identity of a child. Access to 
education and levels of poverty vary throughout India. We have limited our approach by looking 
at how children experience poverty and education in Andhra Pradesh. 
 
 
 2.1 Empirical research 
 
The empirical research section mostly concerns sub-questions three and four. To measure the 
degree of poverty and education (literacy rates, access and dropout rates, among others) within 
Andhra Pradesh, we will refer to published reports (“Children In India 2012”) by the government 
of India. To establish the relationship between the two, we compare our statistical findings. As 
both poverty and education affect each other, we will further analyse their relationship in the 
book "Education for the End of Poverty" (Clarke & Feeney 2007) to identify if there is causality 
and what causal forces exist. 
 
Although the Constitution of India states that children between the ages of five to fourteen 
should receive free and compulsory education, these laws are not enforced in reality. This will be 
addressed in sub-question three. Education is not only a basic right, but is an important 
component in determining the well-being of a child. This aspect will be looked at through a 
through a more theoretical perspective in sub-question two. To highlight the short-term and long-
term benefits of education, we will also use the book "Education for the End of Poverty" (Clarke 
& Feeney 2007). We will also use a report published by Humans Rights Watch (HRW 2014). 
The majority of empirical research will consist of quantitative data from government sources, 
books, journal articles and other published reports. 
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 2.2 Case study 
 
Almost every state in India has some level of child labour. Some states are less tolerable towards 
child labour than others. Despite child labour being a vastly spread social issue in India, we have 
chosen Andhra Pradesh, as our case study. Andhra Pradesh is the fifth largest state in India with 
an area of 2.76,754 sq. km, accounting for 8.4% of India’s territory (Andhra Pradesh online). 
 
According to the census (2011), it is one of the most highly populated states with a population 
of about 84 million (Andhra Pradesh Population Census data 2011). Of these 84 million, about 
8.64 million are children (Children in India 2012, A statistical appraisal: 95). Literacy rates in 
Andhra Pradesh have seen an improvement between 2001 and 2011. According to the census of 
2001 and 2011, literacy rate in 2001 was at 60.47 percent while in 2011 it stood at 67.02 percent 
(Andhra Pradesh Population Census data 2011). On the other hand, according to the official 
document from 2013, about 7.8 million people live under the national poverty line (Press Note 
on Poverty 2011-12). There are a few reasons why we chose Andhra Pradesh as our case study. 
First, the most vulnerable communities such as Dalits, are still behind and excluded in the 
process of growth and development (Andhra Pradesh Population Census data 2011). Second, 
despite an increase in literacy rates and decrease in poverty rates, Andhra Pradesh has the 
seventh largest population of children in India and second highest number of child labourers 
(Children in India 2012: A statistical appraisal). Sheep rearing, cashew nut preparation, chillies 
processing, agricultural preparation, bakery and biscuit making, scrap collection, and stone 
cutting are some of the economic activities which child labourers are a part of. 
 
 
 2.3 Limitations 
 
The analysis of our project, being based only on Andhra Pradesh, is the main limitation of the 
project. Child labour is a worldwide concern; however, as our project is based on child labour in 
India only, our conclusions drawn from the analysis are only true for India and more specifically, 
Andhra Pradesh. This means that the analysis and conclusion cannot be generalised and applied 
to child labour all over the world. On the other hand, there are several factors which are 
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interconnected with child labour; however, our project only analyses the effects of reduced 
poverty and increased education in order to conclude what implications these two factors have 
for a child’s well-being and identity. Another factor which we consider a limitation to our 
research is the fact that there are many child labourers unaccounted for in Andhra Pradesh, not to 
mention all of India. Even though official Indian Government reports provide this project with 
sufficient data, the number of undocumented child labourers act as an limitations to the analysis 
and hence the conclusion. Limited amount of time also acted as a limitation as we are unable to 
fully execute the research. Due to this, we have to narrow our project down as much as possible 
in order to finish at the given due date.  
Much of the material used in section 7 was taken from the international research project Young 
Lives, who have been conducting research projects on the region over the last decade and casts a 
general overview of some of the problems present in Andhra Pradesh’s current education system.  
No solutions to the problem are reached by assessing the material; neither does the material 
assume any stance on answers to the problem. This is merely a means to understand the 
situational context. 
When assessing the well-being of children in Andhra Pradesh, our sources were restricted to this 
international project called Young Lives that has been conducting such research. The study was 
carried out in 2007 throughout four countries and the total number of case study children is 
limited to two-hundred, aged six to seven and twelve to thirteen. It is unclear exactly how many 
children in Andhra Pradesh were part of the study, but (at approximately a quarter of the total) 
the numbers were too low to conclude that the results obtained can apply to the rest of Andhra 
Pradesh. The methods conducted were not as useful when analysing the Younger Cohort 
(children born in 2001-2002) as the concept of well-being was hard for them to grasp. Also, it 
was not clear whether any of the children used in the study were child labourers. Excluding child 
labourer’s perceptions of well-being is also one of the projects main limitations. 
 
The chosen case studies from Young Lives (Young Lives 2014), concerning the well-being of 
child labourer and education, are relatively inadequate. These selected case studies can create 
generalizability, because the focus is on a single instance. Although the case studies are very 
descriptive and rich with analytical phenomenon, it can be an obstacle to only use two certain 
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studies, in order to create an overview of the certain situation. The data that the case studies 
provide us cannot essentially be generalised to a wider perspective. This may result in data that 
will not deliver the necessary information. We (as readers and observers) are indirectly relying 
on the researcher’s abilities and instincts. We do not have any resources or time to construct and 
collect first hand data, and this will force us to use these data in regardless of their limitations.  
 
 3 Theories 
 
In order to answer our research question, one must fully understand the correlation between the 
child (labourer) itself and the society, and how these two facts act with each other. 
One of the theories we have chosen to help us answer our research question, is the theory of 
The looking-glass self by Charles Horton Cooley. In his book the “Human nature and the social 
order” (Cooley 1992), he reflects on how a person can look at his/her reflection in a mirror, 
which can be a metaphor for how to understand the specific development of the social self (Ibid.) 
Cooley (1992) argues how the individual is a mirrored image of the society rather than an 
outcome or a product of it. The book also gives an insight into, how the identity of an individual 
within a group can be affected by social relations, can be understood. 
Another theory, on the correlation between identity social relations, is served by George 
Herbert Mead. In his book Mind, Self and Society, Mead conducts a study on how the social 
order arises from the self. Furthermore, the book gives an insight into how the individual is 
developed by its surrounded community (Mead 1967). 
Both Cooley’s (1992) and Mead’s (1967) work can be combined, and it can serve a 
correlation between the individual and the surrounded environment, which can shed a light on 
how to understand and answer our research questions. 
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 3.1 The looking-glass self 
 
Cooley (1992) was fascinated about the development of the self. He created a term called 
looking-glass self, which is an archaic term in English that means mirror (Scheibe 1985). In his 
book, we get introduced to the definition of the self-understanding, or as he called it - the ‘I’ – 
and how to understand the individual in a more social aspect (Cooley 192:169). Cooley (1992) 
considered the concept of the ‘I’ as an outcome of a social interaction and a social process. He 
defines the ‘I’ as factors that arise when individuals become an object to themselves: “[…] the 
looking-glass self” is seen as an action of the reaction we get when we discover what society 
really thinks about us (Cooley 1992:180). Also “[…] in imagination we perceive in another’s 
mind some thoughts of out appearance, manners aims, deeds, character friends, and so on, and 
are variously affected by it” (Cooley 1992:180). 
Cooley’s concept is built on three components. First he argues that actors will, by exercising 
their imagination, learn something about themselves. They will reflect on their social 
performance, and in doing so, they visualize themselves as how other sees them. This 
fundamental construction of what other must see is an image that is reflected back in a mirror. 
Secondly he argues that the next stage is an imagination of what others should think of them. 
Thirdly, the actor will experience a sort of affective reaction to the imagination of other, which is 
related to the imagination of others. If this evaluation process of the actor is positive, the effect 
will therefore result in positive – as pride for instance – if the evaluation is negative, the effect 
will end up being negative – as in embarrassment: “The imagination of our appearance to the 
other person; the imagination of his judgement of that appearance, and some sort of self-feeling 
[…]” (Cooley 1993: 184-185). Cooley (1992) states that the essential aspect of the looking-glass 
self is the imagination of the self-feeling which the individual creates from what other thinks, 
and eventually one will react according to this. 
By basing the social interaction and with the society one act in, one will create ones identity. 
Cooley (1992) argues that when the identity of the individual is created, so will the identity of 
other individuals’ within the group/community/society be created. Colley (1992) explains this 
reaction as an instantaneously string reaction, which will affect each individual in the process. 
Additionally Colley (1992) argues how “suggestions and choice” plays a role in this process. He 
states that suggestions are predictable when one is looking at the choice-process; “[…] 
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Individual freedom is freedom under law. […] We learn to speak by the exercise of will, but no 
one, I suppose, will assert that an infant who hears only French is free to learn English” (Colley 
1992:68). All kinds of choices are to an extant suggested. Within the boundaries of our social 
interaction and our knowledge, one is free make choices, but one cannot act or do if one does not 
have the knowledge of the action. He argues that all choices are related to the social 
environment. 
 
 3.2 Mind, self & Society 
 
The book “Mind, self & Society” by George Herbert Mead (Mead 1967), investigates in the idea 
of how social interaction can affect the development of the individual. According to Mead, all of 
our choices and actions are affected of social changes around us. Mead argues that the identity of 
the individual develops from the outside in. He examines how social interaction and visible 
behaviour can determine the self and its actions and experiences (Mead 1967, Baldwin 1986:85). 
Mead argues that the individual is born into a physical and a social environment. The 
environment one is born into is the factor that determines one’s identity. Mead addresses that 
both the individual and the society are factors that are interconnected; if the society goes through 
changes, so will the individual. Mead also addresses that in order to socially interact, one must 
be conscious of one’s own existence; self-conscious (Baldwin 1986:80). 
Mead introduces the self-consciousness as a facet with several levels: he categorized animal’s 
consciousness as primitive. However as humans evolves and interact with each other throughout 
their lives, they eventually reach a higher level of consciousness. Humans will become more 
conscious of themselves, and they will develop a more advanced self-consciousness: “Self-
consciousness […] relates to a structure within the self which arises out of social experience and 
is primarily reflective” (Da Silva 2007:44). 
Mead (1967) addresses the full development of the self-consciousness as a process with two 
stages. Firstly, the self of the individual is developed by a specific attitude from others within the 
social environment: “At the first of these stages, the individual’s self is constituted simply by an 
organisation of the particular attitudes of other individuals toward himself and toward one 
another in the specific social acts in which he participates with them” (Mead 1967: 158). 
Secondly, not only is the individual’s self-effected by the attitudes from actors in the social 
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environment, but it is also affected by the group as a collective whole: “But at the second stage 
in the full development of the individual’s self that self is constituted not only by an organisation 
of these particular individual attitudes, but also by an organisation of the social attitudes of the 
generalised other or the social group as a whole to which he belongs” (Mead 1967:158) also, he 
states that “A person is a personality because he belongs to a community, because he takes over 
the institutions of that community into his own conduct” (Mead 1967: 162). 
Lastly, Mead argues and emphasizes also on how children are in a sustained and constant 
development. They are not in a constant mentally and physically environment. They are 
constantly changing: “A child is one thing at one time and another at another, and what he is at 
one moment does not determine what he is at another” ... “You cannot count on the child; you 
cannot assume that all the things he does are going to determine what he will do at any moment. 
He is not organized into a whole. The child has no definite character, no definite personality” 
(Mead 1967:158-159). 
 
 3.3 Altruism 
 
Theories concerning parental altruism (and non-altruism) and risk will be introduced to the 
reader in this upcoming section. 
Diamond and Fayed (1998) came to an inconclusive result in their questioning of the possible 
effect banning child labour could have on employment. They asked whether unemployment 
would rise if the workforce took on more child labourers instead of adult labourers. 
An example that is close to home for the students writing this essay; here in Denmark, the 
minimum wage for employees under the age of eighteen is lower than for employees over the 
age of eighteen. (ug.dk 2014) It really isn’t too far a stretch of logic to assume that unskilled 
labour jobs – say grocery stores, for example – would have employers more willing to hire 
under-eighteen workers to do the same jobs as an over-eighteen worker would. This keeps wage 
costs down. An exaggerated version of this reality plays out as a pull factor within the context of 
child labour, with its substitution of adult labourers with child labourers. 
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Altruism as a theory is the assumption that parents of children are acting or trying to act in ways 
that will best benefit their child.  Parental altruism is the concept that assumes parents are acting 
in the best interest of their children.  This notion pits the strain of household resources against 
the prevalence of child labour – surely if conditions were fitting, the children would be attending 
school rather than working?  (ILO/IPEC-SIMPOC 2007) It is poverty that is the predominant 
factor in the prevalence of child labour in India, (Grootaert 1995) and altruism and intention to 
invest in other ways unto children by parents can and is restricted by poverty. 
There’s a higher chance that the children in a poorer household would be used as risk 
management, joining the workforce in order to help reduce the family’s economic vulnerability. 
Child labour exists when not sending your children to work becomes a liability, a luxury that the 
household can’t afford when the household income is below a certain threshold. (Neumayer 
2005) 
Rogers and Swinnerton produced a model for exploitative child labour where parents are 
incapable of making informed decisions (having perfect information) on whether or not the 
labour opportunities their kids are presented with are exploitative. 
 
 
 4 Child well-being 
 
4.1 Definition 
Child well-being, a term often used in studying child development, varies inconsistently by 
definition. For this project we have chosen to use two definitions which we see suitable. The first 
definition accounts for multiple domains of well-being and is therefore more comprehensive. It 
defines well-being as “a multidimensional construct  incorporating mental, physical and social 
dimensions” (Columbo 1986, as cited in Pollard & Lee 2003:64). The second is “the ability to 
successfully, resiliently and innovatively participate in the routines and activities deemed 
significant by a cultural community...Well being is also the states of mind and feeling produced 
by participation in routines and activities” (Pollard and Lee 2003:64). 
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 4.2 Subjective and objective well-being 
 
Furthermore, well-being can be categorised into subjective (personal) and objective well-being. 
Much research has been done on the latter, but the former has been a challenge to measure. 
Research on children’s own perspectives about their living conditions is accelerating but is still 
in its early stages (Cassas 2010:555). There is a shortage of internationally comparable 
subjective data on children’s perceptions, aspirations and evaluations at a macro level (Cassas 
2010:556). Among other reasons, this may be due to the perspective that children are viewed as 
less politically important and also that the methods used to collect comparable data are 
inconsistent at the micro level (Cassas 2010:556). 
 
Initially, child well-being was seen as “what follows from objective realities” such as mortality 
rates, disease, malnutrition, etc. (Cassas 2010:564). This type of data serves useful for measuring 
objective well-being. However, when measuring subjective well-being, the data obtained from 
children is less valid and reliable, hence there is less effort to collect such data (Cassas 
2010:564). How child well-being is viewed both by adults and by children is important but 
different in nature (Cassas 2010:564). Only recently have scientists emphasized the importance 
of children’s perceptions of their own well-being rather than the evaluations of adult perspectives 
which were assumed valid enough to generalise the state of a child’s well-being (Cassas 
2010:564). 
 
 
 4.3 Domains and indicators of well-being 
 
In the 1960s, during the so-called “social indicators movement”, social indicators became tools 
for assessing social change. They were defined them as “measurements and other forms of 
evidence that enable us to assess where we stand and where we are going with respect to our 
values and goals, and to evaluate specific programs and their impact” (Bauer 1996, cited in 
Cassas 2010:557). During this time, a debate was occurring about whether subjective 
measurements were as useful as objective ones when assessing social realities (Cassas 
2010:557). 
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Objective indicators, as mentioned previously, refer to the material life conditions such as 
poverty and educational status which are easier to measure (Cassas 2010:568). The subjective 
indicators, such as children’s perceptions, evaluations and aspirations of specific aspects in their 
lives are much more complex and hard to measure as the data collected tends to be unsystematic 
and inconsistent (Cassas 2010:568). As both types of indicators are necessary for assessing child 
well-being, we address the impact material conditions (education and poverty) have on 
psychosocial conditions of children and vice versa to identify if a correlation exists. 
According to Pollard and Lee (2003), indicators to measure well-being can be divided into 
negative and positive categories. It can be concluded that the absence of negative and presence of 
positive indicators creates a positive state of well-being whereas vice versa would lead to 
negative well-being. 
The authors present five domains used to measure well-being which are physical, cognitive, 
social, economic and psychological indicators. Positive indicators are often used for the first four 
domains, while negative (deficit) indicators tend to be used in the psychological domain (Pollard 
& Lee 2003:65). In their paper, Pollard and Lee (2003) argue that in order fully measure the state 
of well-being, it is required that all domains must be accounted for. They emphasize that most 
research attempting to measure well-being have consisted of one or two-dimensional approaches, 
considering only one or two domains (Pollard & Lee 2003:67). 
 
We are mostly concerned about how child labour affects the ability of children to participate in 
educational activities. Each of the five indicators is important to measure this connection. 
However, we have chosen to focus on the psychosocial and economic indicators. In order for 
children to attend schooling, it is required to look at the decision-making process in the 
household structure. Based on the economy of the household, parents choose whether to engage 
their children in child labour or provide them with an education. At the micro level, this can 
provide insight as to why children do or do not attend school. Hence this section is limited to 
accounting for the psychosocial and economic well-being of children. 
 
We also mention sole indicators from other domains. For example, in the next section (sub-
questions three and four), it is essential to look at the indicators within the cognitive domain as 
they are considered intellectual or school related (Pollard & Lee 2003:64). Among other 
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measures, they include academic achievement, intelligence, creativity and classroom behaviour 
(Pollard & Lee:68). 
 
The psychological domain consists of indicators that refer to emotions, mental health and mental 
illness (Pollard & Lee 2003:64). Negative indicators, more common in the psychological 
domain, represent a one-dimensional state negative state like anxiety or depression, while 
positive indicators represent a one-dimensional positive state like happiness (Pollard & Lee 
2003:64). Well-being is not only defined by “individual characteristics of inherently positive 
state”, but also “on a continuum from positive to negative, such as how one might measure self-
esteem” (Pollard & Lee 2003:64). Positive indicators also represent this continuum. Well-being 
can also be measured in the environmental context, relating to hazardous working conditions 
child labourers often face (Pollard & Lee 2003:64). 
 
Within the social domain, indicators that measure family and peer relationships (Pollard & Lee 
2003:68) are useful in the child labour context. Economic measures such as family resources and 
income can explain the household decisions made regarding why children engage in child 
labour. Measures in the physical domain include assessments of physical health (Pollard & Lee 
2003:68). 
 
The effects of child labour vary in terms of the specific domain indicators, hence all must be 
accounted for. There is no standard method to assess the overall well-being of children as only 
recently scientists have emphasized the importance of what children themselves think regarding 
their personal lives. The majority of research has been based on the opinions of how adults 
(parents) view a child’s well-being rather than the child’s own perspectives. Again, most of the 
methods used to assess well-being consider sole indicators within a specific domain (sometimes 
more than one but not all five). 
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 4.4 Children’s Rights 
 
How children perceive well-being in Andhra Pradesh: 
 
Young Lives, an international project which studies child poverty since the year 2000, 
follows the lives of 3000 children in Andhra Pradesh over 15 years (till 2015). The 
number of children are divided into two age groups, one consisting of 2000 children 
born in 2001-2002 (the Younger Cohort) and the other 1000 born in 1994-1995 (the Older 
Cohort). Although they are included in both rural and urban areas, the focus is mostly 
on the poorer children. The aim is to investigate the transitions children experience 
through different stages of their lives. “It seeks to improve understanding of the causes, 
dynamics and consequences of child poverty, and how specific policies affect children’s 
well-being” (Crivello et al:52). 
 
In an article on well-being and transition, Young Lives developed three qualitative 
methodological approaches to assess subjective child well-being: Wellbeing Exercise, Life-
course Timeline and Body Mapping (Crivello et al:53). Again, the authors emphasize the term 
well-being is open to different interpretations and that we assume it to reflect our perception of 
childhood (Crivello et al:53). In order to address the different ways which children experience 
well-being, the authors use open-ended questions and semi-structured methods (Crivello et al:52-
53). As previously discussed, the authors note that children’s own perceptions of their well-being 
have been neglected, possibly because children are viewed as unreliable sources of data or that 
their caregiver’s views are sufficient to represent what children think (Crivello et al:57). 
 
 
 4.5 Well-being exercise  
 
Young lives conducted this activity to analyse how both adults and children perceive a “good” or 
“bad” life with regards to those of the same gender or particular age, living within their 
community. It also addresses what they perceive as sources of risk and protection (Crivello et 
al:60). Not only was the exercise used as an assessment of the case study children’s views of 
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well-being but also the views of their caregivers (Crivello et al:60). However, we are more 
concerned of the results obtained from children. They were asked questions relating to how they 
imagine or picture another’s well-being (in terms of appearance) and what accounted for these 
differences. After drawing what they perceived as both well-being and ill-being, the facilitators 
carried out discussions and interviews from which the results were gathered. 
 
In Andhra Pradesh, results showed that children could identify “detailed and wide-ranging 
indicators of well-being and ill-being, which were embedded in local environments and spanned 
social, physical, economic, and cultural characteristics” (Crivello et al:62). Children’s indicators 
involved family member’s (namely their parents), family relationships and the overall conditions 
of the household, while their caregiver’s opinions on children’s well-being mostly regarded 
children’s appearance and behaviour (Crivello et al:62). 
 
 
 
 4.6 Life-course timeline 
 
The life-course timeline was carried out to explore children’s experiences in relation to their 
memories of specific past events, including why these moments were memorable (Crivello et 
al:64). The focus lies in assessing children’s feelings regarding their present situation, future 
expectations and the degree to which their aspirations are achievable and mutually shared by 
parents. 
Among the results collected, it was easier to describe past and present experiences although most 
had trouble remembering the first 5 years of childhood (Crivello et al:66). However, it was hard 
for children to anticipate how they viewed their future. Indications of what the coming five years 
had in store for them included “what they want to do” (such as attend secondary school), what 
can aid them in this process and to what degree parents share their aspirations. The majority of 
generated data reflected children’s views on, among other aspects, the influence of education in 
their past, present and future lives. Positive memories included going on school trips and 
receiving awards, while negative school-related memories included school punishment (Crivello 
et al:66). 
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 4.7 Body Mapping 
 
This exercise used a “pictorial image” of the body to identity how children feel, where in their 
bodies these feelings occur and what accounts for these feelings. Experiences of positive 
physical well-being included being fed well, while negative indicators of well-being included 
headaches and physical pain (in their feet and knees) experienced during certain activities 
(Crivello et al:66). The information gathered was useful to assess relationships in school, 
relationships with parents, daily activities etc. Education based sources of ill-being also included 
punishment and receiving bad grades. 
 
 
 4.8 Concluding thoughts 
 
The combination of these three methodological approaches explored the different angles of well-
being and offered insight into children’s perceptions of this abstract concept. The Well-being 
Exercise acquired intergenerational understandings of how children view what it means to being 
doing “well” for those children living within their communities, and included individual 
experiences of well-being.  Adding a temporal dimension, the Life-course Timeline allowed 
children to recall  moments from the past that had an impact on their well-being, as well as what 
they expected from the future with regards to how they could achieve their 
expectations  (Crivello et al 2009:67). Through the Body-mapping process, children were able to 
produce information about the feelings they embodied and to account for why they felt this way.. 
 
Interpersonal relationships were observed to be a key part in determining a child’s subjective 
well-being. The quality and strengths of their social relationships, especially with parents and 
peers, are key indicators of how well off children are. Furthermore, the access they have to 
institutional services, specifically educational opportunities, reflect the social aspect of well-
being. 
 
At the micro level, child labour plays a major role in providing households with a source of 
income. As relationships within the household are an important aspect of children’s well-being, 
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if the family is under economic pressure children may see it as part of their identity to contribute 
to the household. However, this does not necessarily mean that policies aimed at households will 
have a positive or equitable effect on the children within them (Crivello et al:69). What is in 
children’s best interest may vary between children and adults, hence it is vital to account for the 
various perspectives on what are the sources of risk and protection for a child’s well-being. 
 
Without directly addressing the material conditions children had, information on child poverty 
was generated in relation to the topic of overall well-being…The qualitative child-focused and 
participatory research methodology used by Young Lives captured both children’s and their 
caregiver’s perspectives of well-being in the context of poverty. Rather than focusing on the 
difficulties children face, their approach moves from beyond the concepts of “survival” and 
“deprivation” to focus more on positive attributes such as the potential of children to adapt to 
adverse conditions. Children tend to be the most affected in the face of adversity, due to their 
“relative maturity” and “lack of social power” (Crivello et al 2009:52). Placing children at the 
center of child well-being involves recognising them as competent social actors and viewing 
them as reliable sources of data. 
 
 
 5 Education and child well being 
 
As stated in our previously, education can be an important factor for the child itself. Education 
both, offers significant opportunities and more sustainable livelihoods. Children living in poverty 
are often restricted from getting an education which limits their future opportunities and life 
goals. Educational opportunities contribute to a more constructive and better development. By 
educating children in this era of globalization, it will both maintain the peace between the child 
itself and the society the child lives in (Feeney & Clarke 2007:vii). 
To fully understand where we as individuals, community and a global society, stands in 
relation to education being a part of our identity, we must investigate in, how and why education 
can be an improved factor in the child labourer’s life situation. 
Child labourers are not provided with large amounts of support in relation to independency. 
The child is indirectly and directly ordered to follow the steps of the family and the members of 
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the community, and therefore the child is left with no choice than joining the workforce. The 
question about education will still remain: if education was provided to the child itself, would 
that count as a choice? (Feeney & Clarke 2007:3) 
 
 
 5.1 Self-worth 
 
A study of how the self-esteem of a child can be improved and how it can be affected was done 
by Lesia L. Oesterreich (Oesterreich 1999). In Oesterreich’s journal, she claims that it all comes 
down to how we self-evaluate and our sense of self-worth. The feeling of self-worth includes, 
inter alia, our qualities and capabilities. This will define our identity. She argues that self-esteem 
can be a way of predicting the future of the individual. If the individual states something that is 
positive, it will then provide us with a small amount of information that could indicate that this 
situation/feeling/environment had happened before, and it resulted in something positive, and 
vice versa (Ibid.). 
Oesterreich claims that “Self-esteem is a multidimensional construct. Overall feelings of self-
worth are often called global self-esteem. Global self-esteem includes all the dimensions of an 
individual’s talents, capabilities, accomplishments, and personality.” (Oesterreich 2007:87) Also 
she includes academic self-esteem, social self-esteem, physical self-esteem, and several other 
areas […] (Oesterreich 2007:87). Numerous important factors play a role in the self-worth of the 
child. By having a healthy self-esteem, I can be related to having experiences with success in 
relation to social lifestyles, education and good relationships. She also argues that feeling 
satisfied, having rewarding accomplishments and being pleased with one’s skills. On the 
contrary, low self-esteem can be linked between physically and mental relations: loneliness, 
depression, interpersonal problem and anxiety (Ibid.). 
Oesterreich (2007) argues that factors such as social class and culture can be an influential 
factor in the self-worth feeling. Children have a tendency to be affected by the feeling of 
acceptance and approval by their surroundings. If the child does not feel a part of a union, and 
feels left outside, this will result in a low self-esteem (Ibid.) 
According to Cooley (1992) and Mead (1967), social relations and interaction defines one’s 
identity. The individual’s personality and actions will change based on the changes of the 
specific society one lives in. The way the surroundings, more general – the society –responds to 
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the individual, will be the defining factor in the future: when a child is joining a certain force, a 
group etc. it will necessitate some skills in order for him/her to feel accepted. For a child to feel 
accepted, it must have some experiences, so the self-worth of the child will not be undermined 
(Oesterreich 2007). The child’s virtual identity can be based on the skills it will necessitate for 
him/her to have and the demands that could be made by the certain union, group etc. 
As mentioned in our previous chapter, poverty can be the most important influential factor in 
relation to why children joining the labour force. Study has shown that even if poverty were not 
an existing obligation, several children would still choose to work and participate in productive 
work. ILO states that work can be an essential factor for children. Children feel comfortable 
participating in the society by working and they feel more mature and independent. They feel 
that they are a part of a community and included in the society at large. Some children think of 
work as a way to get an education. The child feels like an adult, and by working it could help the 
child develop in the direction they aim to follow. 
 
 5.2 In reality 
 
An interview, which we believe can be essential to mention in this chapter, is conducted by 
Marrow and Vennam (2010) in 2007. This interview will help us get an insight into how the 
living life of a child labour is constructed. Harika is the second sibling of three. Harika explains 
that her dad was immobile because of a previous injury, so he could not work. The responsibility 
for the income of the household was put on the mother, who worked at the family field. The 
young child become an adult at a young age, and become a worker both in at the house and at the 
cotton fields. She was attending school, but had trouble keeping a balance between work and 
school. She kept on struggling with both schoolwork and work at the fields, so she “could 
continue to be enrolled: ‘Sir told [me] to write the exam, otherwise my name will be deleted. So, 
I thought, I have to write’.” (Marrow & Vennam 2010). 
Harika described her daily routine as following: she woke up “ […] at 6'o clock in the 
morning and sweep the floor.” She would get ready for school and study for a couple of hours. 
Later she explains how she would go to work at the fields and leave at noon. She would study for 
a while and leave for school again. Then she would “[…] go back home at 4.30 pm. After going 
I will press the cotton and sweep the floor and cook the food for night” (Marrow & Vennam 
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2010). As many children in Andhra Pradesh, Harika has a standpoint of education. In the 
interview she was asked if she could narrow her focus down to just education, and leave the 
field: “‘If I go to the fields, I won't get an education. [… ] children must not be forced to do hard 
work from childhood itself. If they only study, it's nice and their lives will be good” (Ibid.). 
In 2008 she was interviewed again, and questions about her living situation was asked again; 
while her mother was selling vegetables at the market, and after her father’s recovery, Harika 
started attending school more often. She was now not fully responsible for her family’s income, 
and she started focusing on her school. By the year 2010, she was in college with goal of 
becoming a doctor. Furthermore, we get an insight into how her parents were against their 
children getting an education: “I needed to study and keep up my attendance in school that was 
the reason I did not go to the fields” (Ibid.).  
Harika’s story is the reality of many children in labour in India. According to Neumayer 
(2005), parents can have a huge influence on why children choose to work. As Neumayer (2005) 
points out, parents act in their best interest of the child. If the household is not financially stable, 
the parents may feel that it is their job to provide for their family. If the head of the family – the 
father – is not capable of working, the children are handed the responsibility (ibid.). As told in 
Harika’s story, most children feel that it is their responsibility to work and to create some kind of 
contribution to the family. If the child is not introduced to education in an early age, they are 
forced to make other necessary decisions in order to contribute to the family. Harika explains 
how “but my parents said no in the beginning, later when I insisted they said it is my wish and 
agreed to send me for further education” (Marrow & Vennam 2010). 
 
As Cooley (1992) and Mead (1967) argue, children will create their own identity and develop 
their self-understanding through their social relations and experiences. Given the social 
interaction child labourer are living in, one might think that being a part of a community where 
labour is the only way in, children are indirect forced to join the workforce. When children only 
have the social relations and experiences that the community provides for, one can only use these 
resources to develop. As Cooley (1992) concludes, if given a certain social relation and social 
interaction, one is able to establish a certain perspective. By clarifying and stating that social 
interactions and experiences of a child who has been living in a community where labour is an 
influential factor, one can conduct that other perspectives – such as education – can result in an 
individual feeling left outside (Cooley 1992, Oesterreich 2007). Cooley  (1992) emphasized that 
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the individual’s own limitation is its level of knowledge. When child labourers are not familiar 
with other perspective and viewpoints within the community, children can easily feel the absence 
of a union and become a target of suggestibility (Cooley 1992). 
 
 
 5.3 The balance between work and study 
 
In attempt to explain how education can provide the child labourer itself with several benefits, a 
number of variables needs to be taken to account. As mentioned in the previous paragraphs, 
children are often engage in household activities, because they see this type of work as normal 
‘daily routines’, and not hard work. An international study childhood in poverty called Young 
Lives explored important information about children’s priorities regarding all kinds of work 
(Young Lives). During an exercise where children had to rank all types of work they are 
involved in, showed that school work were the highest priority. The second priority was 
household work and farm work was their last priority (Vennam & Komanduri 2008). 
 
Another interview was conducted with a child labourer from Andhra Pradesh - Ramya, 12 years 
old. She is one sibling out of four girls and a boy, with working parents. Ramya’s  family 
depends on the income from the work on agricultural production. She worked in the fields from 
early morning to late night, and by being the youngest child in the household, she managed to get 
spared from doing the hard work in the house (Marrow & Vennam 2010). In the interview, 
Ramya is asked about her feelings toward the work in the fields; she explains how hard it is for 
her to both do household obligations and field work as well, as it can be an obstacle to her 
ambitions: “It is very hard... we walk every day, I feel pain in the legs too... we have to do the 
same work every day, even if it is hot. At that time I cover my head with a towel, sometimes I 
get a fever, but mostly it is only hands and legs that ache. I feel tired of the long day, and do not 
feel like doing anything after reaching home. Not even studying.” (Marrow & Vennam 2010:7). 
She further explains how children in any age should prioritize education higher than work, even 
though she thinks it is important for her to help around at the house. Ramya tells the interviewer 
about how she used to have time to do her homework and play games, “but we don’t play much 
now” (Marrow & Vennam 2010:10).   
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Ramya describes her feelings towards balancing between work and school, as being difficult. 
to both manage to work full time and to perform well in school is difficult and cost a lot of 
energy.  
Ramya’s account raises related themes to Harika’s. In the interview Harika explains: ‘If I go 
to the fields, I won’t get an education’. Later in the interview, Harika said: ‘children must not be 
forced to do hard work from childhood itself. If they only study, it’s nice and their lives will be 
good.’ (Marrow & Vennam 2010:10). In both Harika and Ramya’s situations, education can be a 
new opportunity to improve their lives.  
 
By seeing education as an important facet that can provide fundamental life-goals for the 
child itself, one can give the individual experiences in the context of being a part of both the 
local and global community. By educating young children, it will encourage the individual in the 
direction to bigger and better achievement.  
 
 
 6 Constitutional laws 
Child labour is an issue which can be related to the lack and incompletion of education. 
According to the Constitution of India, no child under the age of 14 shall be employed in any 
workplace and workplaces with hazardous conditions (ILO: National Legislation and Policies 
Against Child Labour in India). In the Child Labour Act 1986, the act excludes the employment 
of children under 14 years in 16 occupations and 65 processes which are considered lethal to 
children’s health and life.  In 2006 and 2008 the government included workplaces such as 
roadside restaurants, workplaces with excessive heat/cold, food industry, stone mining etc., in 
occupations and processes with hazardous conditions.  (ILO: National Legislation and Policies 
Against Child Labour in India). 
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 6.1 Ministry of Labour and Employment 
 
Despite the laws, there are still millions of children in India who are employed, even under 
hazardous conditions. According to the Ministry of Labour and Employment, there were 12.6 
million, out of 252 million in total, children working in India. Of these 12.6 million, 1.2 million 
work under hazardous conditions which are prohibited in the Child Labour Act 1986 
(Government of India: About Child Labour). Nevertheless, a survey from 2004-05 shows that the 
number of child labourers has decreased to 9.075 million while a survey from 2011 shows that 
the number of child labourers between 5 and 14 years of age has decreased to 4.353 million 
(Government of India: About Child Labour). This shows the success which the act has had; 
however, there are still child labourers. Even though the laws against child labour are enforced, 
the number of child labourers is still too high.  
Nevertheless, there has been an improvement in the literacy rates of India compared to the 
1990’s. It increased from 52 percent in 1991 to 65 percent in 2001. “The absolute number of 
non-literates dropped for the first time and gross enrolment in government-run primary schools 
increased from over  19 million in the 1950s to 114 million by 2001.” (UNICEF: Education n. 
d). 
 
 
 6.2 Why legislation is not enforced 
The necessity of eradicating child labour and providing children with a formal education is a 
high priority for both local and regional governments throughout India. As stated, the existing 
laws regarding child labour are not enforced to the degree they should be and there is still a high 
number of children engaged in hazardous working conditions throughout the country. This points 
to the inadequacies and narrow scope of the legislation regarding child labour (M. 
Venkatarangaiya Foundation:32). The many laws do not account for agricultural and tertiary 
activities child labourers engage in, hence they only refer to about 8 per cent of the child labour 
activities (Ibid:33). In reality, the Child Labor (Prohibition And Regulation) Act, 1986 focuses 
on regulating child labour than prohibiting it (Ibid). If a single “occupational category” child 
labourers participate in  is not accounted for, the cycle of child labour will continue (Ibid).  
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Such loopholes within these constitutional laws allow for misuse by employers. The largest 
groups of child labourers are those who are engaged in unpaid work and hence are not 
acknowledged within child labour legislation. Statistically the agricultural sector employs the 
majority of child labourers. The legislation also does not consider activities related to agriculture 
as child labour regardless if children are paid (Ibid:235). 
 
 6.3 Right to Free Education 
 
In April 2010, the Right of Children to Free and Compulsory Education (RTE) Act, 2009, came 
into effect (Right to Education n. d). According to this act, the constitution of India should 
provide free and compulsory education to every child between the age of 6 and 14 and that 
children have the right to full time fundamental education of adequate and equitable quality in a 
proper school which meets certain indispensable norms and standards (Right to Education n. d). 
The Act also states, for example, that the financial and other responsibilities, in providing free 
education, shall be shared between the Central and State Governments and that appropriate 
trained teachers should be appointed (Right to Education n. d). 
However, there are still some academic institutions who, for instance, do not provide free 
education, despite the RTE Act, which is why the Supreme Court of India supported the 
legitimate validity of RTE Act 2009, in April 2012, and directed every school, including private 
schools, to instantly give free education to students from socially and economically recessive 
classes from class-I till they are 14 years (India Development Gateway 2012).  
 
 6.4 Exclusion 
The question which comes to mind is that do poor children have access to education and if 
they do, are they able to complete their education. The issue which arises is that even if they 
have access to education, their caste, ethnicity, economic condition, religion or gender disables 
them to get education. Due to this, millions of children do not attend classes and hence do not 
complete their education (HRW 2014:1). The government, whether state or local, typically 
ignores this problem and a detailed track of the progress of a child’s education is still not 
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instigated (HRW 2014:1). According to the United Nations Children’s Fund, 80 million Indian 
children dropped out before completing primary education (HRW 2014:1). Nevertheless, the 
government is making steady progress in some areas but hasn’t met many important targets yet. 
The enrolment of children into schools is nearly 100 percent. On the other hand, the central 
government recognises the fact that exclusion out of or in schools can prevent a child from 
completing his/her education which is why exclusion is the “single most important challenge in 
universalising elementary education”. The central government has therefore adopted policies 
under the RTE Act to protect its poorest and most susceptible (HRW 2014:2). 
 
 
 6.5 Discrimination 
Another issue which prevents children from getting an education is discrimination, one of 
them being gender discrimination. According to UNICEF, there are far more girls not 
completing their education than boys. 90 million females in India are illiterate (UNICEF, 
Education n.d.) and according to government statistics, the rate of girls dropping out of school is 
64 percent (HRW 2014: 4). The drop outs take place before the completion of 8th grade, usually 
when near the puberty age. Most of them are from Dalits, tribal and Muslim communities. The 
parents worry about leaving their young daughters at home, due to sexual abuse, and decide, 
therefore, to marry them. The RTE Act propositions, that girls, from such communities, should 
attend schools; however, it still has not been applied (HRW 2014:4). Another kind of 
discrimination which takes place in schools is caste discrimination. According to the Human 
Rights Watch (2014) report, teachers in some school discriminate children who, for example, 
belong to the untouchable cast. 
Dalit children continue to be pushed out of the education system because of discriminatory 
behaviour of teachers and institutional exclusion such as poor investment in schools in Dalit 
habitations. Dalit children are made to feel inferior in schools and the schools reinforce caste 
norms. When it comes to any manual work such as cleaning of classrooms or picking up 
garbage, it’s always the Dalit children who are asked to do it. (HRW: 21) 
The children feel themselves mediocre which results in lack of and even incomplete 
education. According to the HRW report, many children claimed to attend school irregularly as 
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they felt unwelcomed (HRW 2014:4). Due to the poor execution of the RTE Act, many children 
are pushed in the labour market (HRW 2014:5). 
The lack of facilities such as proper drinking water, ramps, permanent buildings and 
classroom supplies affects the quality of schooling. Around 28 percent of primary school and 11 
percent of upper primary school do not provide drinking water to the students. Only a third of the 
schools in Andhra Pradesh have separate bathroom facilities for the girls and boys, and around 
47 percent do not have toilet facilities in primary schools. (Human Development Report, Andhra 
Pradesh 2007:108)   
 
 
 6.6 Quality of Education 
 
On the other hand, the quality and the standard of schools in the rural areas, which mostly poor 
children attend is even worse than the urban areas.  For example, the schools in the rural areas 
lack the special training required to make a child, who enrolled in a later age, catch-up and 
participate better (HRW 2014:6).  
When our studies were interrupted [after dropping out of the first school because of 
discrimination] we grew older and in the new school, the other children in the class were 
younger. So we used to feel embarrassed. That’s why we dropped out because everyone would 
say see he is so old but doesn’t know how to read. (HRW: 25) 
One of the consequences of this is the fact that children, mostly Dalits and other minorities, are 
more likely to work than going to school as they do not feel that they are learning what they 
should, at that age. Despite India having laws and policies against child labour, the lack of 
observing every child at the state level is mostly absent (HRW 2014:6). 
According to Dobhal (2011), the RTE Act lacks a transformational vision and it is “[...] 
geared towards preparing foot soldiers for the global market.” Dobhal (2011) also believes that 
the rich can buy themselves into medical, engineering and other professional educations while 
the poor children cannot use their government provided primary education for higher 
qualification due to the low-standards, hence they cannot secure themselves a job in the future. 
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Despite exclusion, discrimination and low quality of education, there has been an 
improvement in the literacy rates of Andhra Pradesh from 1991-2011. The following tables 
illustrate the improvement: 
 
Literacy rates of Andhra Pradesh (1991) 
 
Total Male Female 
Andhra Pradesh 
(%) 
44.09 55.13 32.72 
 
Rural-Urban literacy rates Andhra Pradesh (1991) 
 
Total    
Rural 
Rural Male Rural Female Total Urban Urban 
Male 
Urban 
Female 
Andhra 
Pradesh 
(%) 
44.69 57.87 30.62 73.08 81.09 64.05 
(Government of India, Ministry of Human Development Department of Education)  
 
Literacy rates of Andhra Pradesh (2001) 
 
Total Male Female 
Andhra Pradesh 
(%) 
60.47 70.32 50.43 
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Rural-Urban literacy rates Andhra Pradesh (2001) 
 
Total  Rural Rural  
Male 
Rural 
Female 
Total 
Urban 
Urban 
Male 
Urban 
Female 
Andhra 
Pradesh (%) 
54.50 65.35 43.50 76.09 83.19 68.74 
(Literates and Literacy rate - 2001 Census (Provisional) 
 
Literacy rates of Andhra Pradesh (2011) 
 
Total Male Female 
Andhra Pradesh 
(%) 
67.70 75.56 59.74 
 
Rural-Urban literacy rates Andhra Pradesh (2011)  
 
Total        
Rural 
Rural   Male Rural Female Total 
Urban 
Urban 
Male 
Urban 
Female 
Andhra 
Pradesh 
(%) 
67.66 70.24 52.05 80.54 85.99 75.02 
(Census of India 2011, Provisional Population Totals) 
 
Even though schools are available to the poor in the rural areas, the quality and the standard of 
the schools is so vulnerable that the children face difficulties in getting a higher education and a 
job in the future. Even though the laws are officially enforced, the number of schools actually 
following the law is low. The RTE Act is a step taken by the Indian Government towards making 
a better future; however, the Act still lacks considering key concerns, such as gender and caste 
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discrimination. Children, especially the poor, need motivation and encouragement, both from the 
parental and the government level, in order to enrol in schools and regularly attend classes. 
However, the core point in achieving this is the government improving the quality of the 
education provided so that even the most vulnerable get to be a part of the future. On the other 
hand, the policies and acts towards child labour are also enforced; however, as children do not 
have a reason to go to school, they are pushed into the labour market which makes the acts and 
policies against child labour less effective. 
  
7 Poverty and its connection to the state of education 
With India’s growing urbanisation and an increasing number of women entering the workforce, 
the traditional familial structure has changed when it comes to early child care.  Early Childhood 
Care and Education (ECCE) is now an all-encompassing term for early childhood programmes. 
(Vennam & Komanduri 2009) 
A total of 11 five-year plans have adopted by the Government of India’s Planning Commission 
since its establishment in 1950. (Planning Commission 2014) 
These plans are meant to help facilitate socio-economic growth throughout India. Many of these 
policies directly pertain to child welfare. The Five-Year Plan (1974 to 1979) was where the focus 
changed from general child welfare to having an organised conceptual system of education, 
health and nutrition in the creation of the Integrated Child Development Services (ICDS) 
creation in 1975. The Tenth-Year Plan (2002 to 2007) set checkpoints such as halving the gender 
gaps in wage and literacy rates by the year 2007. (Infochange 2007) 
Another act, The Right of Children to Free and Compulsory Education (RTE) came into effect in 
the first half of 2009. 
Despite all these policies, problems facing children in India still persist. India is on track to 
becoming one of the world’s biggest economies and it is due to and despite of this that 75 
percent of the population lives on less than $2 USD per day. (Young Lives 2011) According to 
the United Nations Statistics Division in 2014, the percentage of people living under the poverty 
in India is 21.9 percent in 2012 (dropping about 8 percent since 2010). 
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“Many children drop out after the elementary level. Indeed, the system is designed to push 
children out of education. There is a lack of adequate school infrastructure, the quality of 
education is poor, and the educational system is gender-unfriendly, disabled-unfriendly, caste-
discriminatory and violent because of a high degree of corporal punishment.” (Infochange 2007). 
The Vennam, and Komanduri (2009) report - Young Lives, funded by the Department for 
International Development – details a long term international study following the lives of over 
ten-thousand children in four countries around the globe. The Indian state of Andhra Pradesh 
was one of the places chosen.  The children were picked from birth years of 1994 to 1995 and 
2001 to 2002, with the former being tracked from infancy into adulthood, and the latter from 
infancy into their teens. 
 
 7.1 Migrant children and the influence of the cast system 
 
The caste system in India has in all constitutional officiality been abolished since 1950, but is 
still a big causing factor of inequality in the country.  Children of scheduled castes and scheduled 
tribes (SCs and STs) at the bottom of the caste hierarchy are amongst those groups of children 
most left out from education. (Vennam & Komanduri 2009) 
SCs have been historically classified as the untouchable ‘Other’, with the term ‘Dalit’ – literally 
translating to ‘broken’, ‘downtrodden’ - highlighting their vastly-lowered status in society. 
Colonial Britain tried to seize control of the isolated, self-governing ST areas, which were and 
are still “distinct from mainstream Hindu society, with lifestyles, language and cultural practices 
different from the known religions of India.”  (Sedwal, M. & Kamat, S. 2008)  
This intergenerational transmission of lifestyle and culture makes for an isolation which has 
granted them economic and cultural independence, but in turn has led to higher risk of poverty 
and bonded labour as modern production moves into their land.  The children of both ST and SC 
upbringing face discrimination in the classroom. The upper-caste children are often favoured 
over lower-caste children. In some cases, they are mocked for not understanding or speaking the 
same dialect/language (Vennam, U. & Komanduri, A. 2009). 
 
36 
 Roskilde University 
 The bachelor Study Programme in Social Science 
 Group 22 | December 18, 2014 
 
 
Around 20 percent of the Indian population is classified as migrant (UNICEF Report 2007:56). 
One out of five Indians is an internal migrant. This equals to roughly two hundred and forty 
million individuals – a tough number to precisely pin down – out of India’s vast population of 
1.2 billion people that have relocated across region, district or state lines.   Such as the case of 
differing languages in the SC and STs, migrants potentially come up against political exclusion 
and problems with housing, identity documentation, and social and financial services. Andhra 
Pradesh is a drought-prone area that produces seasonal migrant workers at tile and brick kilns, 
crops and construction. (Abbas & Varma 2014).  
A substantial amount of the children not involved in an education are not officially accounted 
for: being street or slum inhabitants and/or migrants is one of the reasonings why. 
 
 7.2 Gender bias 
As with the children of migrant workers and different tribes or castes, this combination of culture 
and societal norms with lack of policy-enforcement also prevails in the gender bias. Enrolment in 
India has improved overall with an increase from 185 million to 199 million between the 
academic years of 2007-08 to 2011-12. This being said, in Andhra Pradesh there is a smaller 
likelihood of girls going to school than boys – from ages six to seventeen, 77 percent of boys are 
noted as school-attending, compared with 66 percent of girls. (Young Lives 2014) In Andhra 
Pradesh, the literacy rates for females increased from about 50 percent to 60 percent between 
2001 and 2011, while the rate for males went from 70 percent to 76 percent.  While there was an 
increase of 10 percent in the female literacy rate, it is still considerably behind the male literacy 
rate. (Census India 2011) 
In rural areas, the amount of girl dropouts from schools is more than among boys. (Reddy 2004) 
If the firstborn child is a girl, she is seen as having to take on responsibility for running the 
household as she grows older. (Ramachandran et al. 2003) Studies have indicated a tendency 
towards attributing more docile and passive roles onto girls in the family, while sons are more 
prestigious since they are considered breadwinners and heirs to any property, and also perform 
the parents’ last rites.  Since sons are more socially ‘valuable’, preferential treatment is normally 
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given to them in terms of choices made within the family unit in medical treatment, nutrition and 
education (Vennam & Komanduri 2009). 
In spite of this son preference, it is a familial norm to have at least one daughter   (Reddy 2004) 
In the Indian context, domestic chores around the house such  taking care of younger siblings 
and cooking and cleaning fall to the girl children in a household. The eldest girl is regarded as 
being most obligated out of any children a couple might have to take on running the domestic 
household as she grows older.  This frees up time for her siblings and most importantly, for her 
mother to potentially go to work and earn for the household.  These duties performed by this 
hypothetical eldest girl child and her female siblings are an economic boon to the family.  
(Ramachandran et al. 2003) Often, the families need the money to sustain themselves, and the 
long term benefits of having children in school is overridden by the short term payoff of having 
everybody in the household contributing to earning some form of wage.  
 
 
8 Conclusion 
 
The well-being of a child is embedded in the environmental context. The circumstances in which 
a child is born determines how a child may view their well-being. Being born into poverty, for 
example, reduces the possibilities of children to attend school and they are more probable to engage 
in child labour to support themselves and their families. In this case, they see helping their family as 
a part of their identity. From the Young Lives study in 2007, it was shown that the social 
interactions and relationships children have with their parents and in society (such as school) in 
general are also key in shaping a child’s well-being  and development. Their experiences from 
childhood tend to reflect how they interpret well-being. In  the context of poverty being one of the 
most significant adversities children encounter , it was also shown that a child’s well-being can 
depend on their ability to deal with these adverse circumstances.  
 
The case study interviews, which were used in chapter five, provide a brief insight into the lives of 
young child labourer. The research has provided us with a small amount of evidence regarding the 
interplay between child labour and education. By considering the perspective of children 
concerning labour and education, it has confirmed the fact that if child labourer had the opportunity 
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to choose between work and education, their answer would be directed towards education. Children 
feel more confident being educated than staying home or work in the fields. In accordance with the 
chosen theories, it has provided us with a clear understanding of why it is important for children to 
have the freedom of choice. By stating that their identity and self is moulded by their surrounding 
environment, it can be concluded that the society a child lives in has the ability to steer the child to 
a certain direction. The child is a victim of the image of how the rest of the society views it, and  by 
living in a society where labour is a conventional occupation, children will be easily exploited by 
the labour force. However, if the child has the opportunity to educate itself, it will benefit the 
child’s self-esteem and self-conscience. 
 
If children were provided with the opportunity to attend school (with financial help from the 
government), it would put less of a burden on the parents which will encourage more children to get 
enrolled in schools. It the duty of the government to encourage and motivate children to enrol in 
schools and regularly attend classes. Regardless, if the quality of education provided by the 
government is not satisfactory then less children will feel motivated. Consequently, in order to 
achieve a higher literacy rate, the core point is to improve the quality of the education so that even 
the most vulnerable get to be a part. Despite the RTE Act, children feel less motivated to enrol due 
to a low and a poor quality of education which is why they are pushed into the labour market. This 
makes the policies and laws towards child labour less effective. Even if children are motivated and 
financially supported, discrimination is another factor which plays a role. As discussed earlier, if 
children are discriminated in schools they hesitate in attending school regularly due to which they 
do not complete their education. The government needs to eradicate all kinds of discrimination in 
order to improve education. Furthermore, flaws in the legislation regarding child labour must be 
accounted for. The parameters of child labour must be most clearly defined and addressed. Rather 
than focusing on the regulation of child labour, the laws must enforce prohibition. 
 
There are many other facets of overlapping influence that hinder children from opportunities of 
general well-being. Female children and those from scheduled castes and tribes experiencing more 
discrimination are symptomatic of traditional beliefs within patriarchy and about the value of girls 
and boys.  Hindrance of these groups of children when it comes to getting educated also comes 
from difficult decisions made within the household in the context of poverty and resources. 
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As well as discriminatory attitudes in educational administration affecting certain groups of 
children from receiving a proper education, there is the issue of poor quality of school facilities and 
teaching that serves as the ‘push factor’ away from attending classes. The absence of qualified staff; 
lack of proper amenities such as bathrooms, blackboards, drinking water; even the lack of school 
mid-day meals hurts the attendance rate if you have poorer students who can’t afford to or don’t 
have the time before school to eat.    
 
There is no single cause for child labour. By tackling the needs of the poor and reducing poverty, 
the demand for child labourers will likely decrease. The same can be said if access to education 
increased and the its quality improved. If the constitutional laws regarding education were enforced 
on a wider scale, children would be more likely to get an education, and in turn would not engage in 
child labour. As education is especially important for the development of children, it would benefit 
their overall well-being. In turn, this would benefit the development of society in which they live. 
 
9 Recommendations 
 
Education is a human right, and can be an influential factor in reducing child labour and poverty. 
There have been several organisations and international programs that aim to reduce, and not to 
mention eradicate, the estimated number on child labour (IPEC 2008). Factors and recognized 
goals can be set to be as following: to improving the access to education. We believe that the 
most effective and applicable approach to tackle the estimated number of child labourer in 
Andhra Pradesh is, to integrate schooling in an early age of the child itself. By encouraging the 
government to remove all kinds of barriers to education, it would leave children with fewer 
opportunities to work and less availability to work. By having the government’s support, it could 
improve the quality of education and enhance the integration of education of young children. 
Both national and international programs can prevent children dropping out of school. By 
removing all kinds of psychical barriers, encouraging children to start school in an early age and 
enhancing the quality of schooling, this could lower the percentage of non-educated children and 
the number of child labourer (Ibid). 
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As poverty forces children to migrate, either with their family or without, to urban areas, it 
prevents them from getting an education. The government should introduce non-agricultural 
economic activities like small industries in order to improve employment and income for the 
poor living in the rural areas, such as Andhra Pradesh. Better employment and income 
opportunities will prevent children from migrating to urban areas which will, hopefully, result in 
more and more children getting an education (Narayana n.d.:127). Infrastructural facilities, such 
as good living conditions and satisfying quality schools, will also prevent the migration from 
rural to urban areas of children and will increase the number of children getting an education 
(IPEC 2008). 
 
 
 10 After thoughts 
 
Firstly, the theories we have applied  in the project combines the different angles of the project. We 
aimed to create several perspectives that could serve an argument that could support our hypothesis.  
However, the time period is one of the most influential factors in the process of writing the project. 
If we had the chance to start with the project earlier or had more time, it would have offered us 
more time to collect data and empiria. This would have enhanced the substance of the project. 
Additionally, the empiria we have used to form our arguments and collect our data are mostly 
composed of journals. Choosing physical books or e-books, as an alternative, would perhaps have 
been more satisfactory.  
Furthermore, in order to conduct interviews with child labourers and experts we would go to 
India, which would give us first-hand data and change our understanding and perspective of our 
topic. However, executing real-life interviews will mean us travelling to India which is not very 
realistic in the given time period, and neither do we have the resources to do so. Nevertheless, if we 
were to go to India, we could have changed the scope of our research by comparing and contrasting 
different cities. This way our research would be more thorough and broad, and the analysis and 
conclusion would therefore also be different.  A broader research on child labour in different cities 
of India would also, perhaps, enable us to   compare child labour in India with other countries. On 
the other hand, we could have conducted telephone-interviews with experts in India; however, it 
requires having social means to conduct such interviews.  
41 
 Roskilde University 
 The bachelor Study Programme in Social Science 
 Group 22 | December 18, 2014 
 
 
Lastly, we should have considered meeting with our supervisor more often in regards to getting 
an overview of, how the writing process is going. Additionally, our supervisor could have given us 
feedback in regards to how to tackle the methodological approach of answering our sub-questions. 
It could have given us more resources to talk to the supervisor, about the chosen empirical research 
and theories.  
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